Intensive Literacy Intervention
Differentiated Centers*

Observation Rubric
*If school is using Gateways or System 44 as an intensive literacy intervention, use observation tools included in the administrator handbook for each program.

School: __________________________________  Teacher: _____________________________________

Date of observation: ________________________  Start/Stop Times: ______________________________

	
	Novice
	Apprentice
	Professional
	Master

	Planning
	Content objectives not present or not explained.  Poor alignment between objective, instruction and proving behavior.  No integration of content material.  No evidence of student portfolios
	Content objective present, but not explained clearly.  Goal, instruction and proving behavior loosely aligned.  Some content material is integrated; portfolios present but not reviewed
	Objective posted and explained.  Goal, instruction and PB well-aligned.  Content material integrated.  1-2 genres explored. Portfolios reviewed quarterly.
	Content objectives explained in understandable language; proving behavior, instruction + objective tightly aligned. Material from content (e.g., science) is well integrated into the teaching.  Students read and write in a variety of genres; electronic or paper portfolios are regularly reviewed

	Environment
	No separation among work areas; no expectations posted; transitions are long and noisy; no student work on display; high noise level interferes with instruction; no references posted; selection of books is meager; room is sterile.
	Some separation among work areas; expectations posted; transitions still need to be modeled; some student work on display; high noise level; few references posted; there is some selection among books for ind’t. reading.  
	Separation among work areas; transitions under control; expectations posted; student work on display; noise level appropriate for activity; references posted; selection of books is varied, adequate number 
	Clearly delineated work areas, with storage; expectations posted and explained; students move smoothly through transitions; dated student work on display; students working individually are quiet; groups, low hum; charts, references easily accessible; shelves well-stocked with reading materials at different levels; room is inviting

	Student Engagement
	Fewer than 80% of students on-task. Confusion about tasks, expectations, roles.  Work clearly not meaningful to students.  Student talk consistently off-topic.  No evidence of technology used to read, write, conduct research 
	Fewer than 85% of students on-task.  Explanation of tasks and expectations rushed or incomplete.  Students comply in doing work.  Technology sporadically used by students to read, write, research  
	Fewer than 90% of students on-task.  Explanation of tasks and expectations clear to most.  Work meaningful to most students.  Students regularly use technology to read, write, conduct research
	95%+ on-task.  Tasks, purpose, roles, and expectations are clearly explained. Students can explain to a visitor what they are doing and why.  Reading and writing tasks have a purpose that is meaningful to the student; students initiate comments and questions relevant to topic.  Students use of technology to read, write, and conduct research is highly proficient

	Instruction
	Modeling, guided practice and checks for understanding are missing.  Almost all talk is initiated by the teacher.  Pace of teaching is slow, or there is no teaching going on.  Students are assigned activities, rather than taking on new skills or strategies.  No provision for re-teaching students who do not understand.
	Checks for understanding are infrequent, so teacher cannot identify students who need more support.  Talk is still dominated by the teacher.  Pace of teaching lags, with little opportunity for interaction.  Some new material is presented, but it is not linked to previous teaching.  Some off-topic student talk.  Fewer than 80% of students demonstrate mastery.
	Teacher provides solid EEEI instruction regularly, and uses strategies that allow students to interact with peers and teacher.  
80 to 90% of students master proving behavior.
	Teacher consistently provides modeling and guided practice and uses a variety of methods to check for understanding.  There is an even balance of talk between teacher and students (instructional conversation).  Teaching sessions last 20 minutes at most and are briskly paced.  Students are challenged with new material, rather than given activities to complete.  Proving behaviors show that at least 90% of students are succeeding in mastering skill or strategy taught today.  Provision is made to re-teach students who score less than 90%

	Monitoring/Use of Data
	Data is not used either to review student progress or plan small group instruction.  Students unaware of their progress and have no personal growth targets.  Composition of small groups same throughout the year.
	Limited data is used.    Goal setting involves only one or two measures.  Composition of small group rarely changes, and changes not based on data.
	Composition of instructional groups based on data, but changes still rare.  Students have personal growth targets based on several measures.  Individual conferences not regularly calendared.  Celebration of student growth is sporadic.
	Instructional groups are chosen based on data and are flexible in nature; evidence of student growth is either posted or available in files.  Students can demonstrate evidence of progress to a visitor.  Provision is made in the school week for individual conferencing about performance.  There are regular celebrations of student successes.


	Commendations:
	Recommendations and next steps:

	
	


Date/Time of follow-up conference: ________

