Teaching Academic Vocabulary—Marzano
Accompanying Materials:

Why Vocabulary Instruction Matters, by Dr. David W. Moore, found in Hampton Brown Edge Teacher’s Guide, PD 11-12
Building Academic Vocabulary, by Marzano and Pickering
	Enduring Understandings / Essential Questions of the Unit:  How can I make my content comprehensible while promoting my students’ English language learning?


	Standards Addressed during the Unit:  

CSTP 1:  Engaging and supporting all students in learning:  choosing strategies that make the complexity and depth of subject matter understandable to all students, including second language learners 
CSTP 6:  Developing as a professional educator:  working with colleagues to improve professional practice


	Level of Cognition:
□ Knowledge                    □ Analysis

□ Comprehension             X Synthesis

□ Application                    □ Evaluation
	Proving Behavior:
2 strategies listed on SDAIE Action Plan template that will work for English Learners


	Content:  Teachers will generate at least 2 strategies for teaching vocabulary to all students, including English Learners

	Proving Behavior:


	Purpose:  Building academic vocabulary is a critical component of content instruction, and figures importantly among SDAIE (sheltered) teaching methods.


	Warm-Up:

1. (Time: 5 minutes) Teachers highlight the content words from the lists in Building Academic Vocabulary that they will teach this academic year.



	
	Student Action
	Teacher Action

	Anticipatory Set
(Time) (10 mins)

	Think/Write/Pair/Share:
Teachers respond to prompts (Think/Write/Pair).  They add others’ Shared responses to the lists on their Action Plan templates
Action Plan template, p. 1

	Facilitator explains that the levels of vocabulary correspond to grade bands:

  Level 1—K-2

  Level 2—3-5

  Level 3—6-8

  Level 4—9-12

and asks 2 questions:  

What are you doing to give your students access to Level 4 words?

What are you doing differently so that your English Learners have access to these words?  
PPS 1  (PPS 2-3 optional)     


	Activity 1
(Time:  2 minutes)
□ Input


	Teacher take notes, Action Plan Template, page 1, graphic organizer to distinguish between the two aspects of SDIAE:

--access to content

--while promoting English language development 
	Give the following definition of SDAIE: An approach for teaching content in strategic ways that makes the subject matter comprehensible while promoting the students’ English language development. 
PPS 4 

(PPS 5 for Spanish teachers)

We will use sheltered techniques throughout this workshop 

PPS 6

	Activity 2
(Time) (10 mins)
· Input


	Teachers form a circle, standing in chronological order according to the numbered section each has been given.
Each teacher reads his/her section aloud.  A teacher may ask another person to read his/her section aloud if prefers not to read in front of group.
(Optional) Teachers return to their places and highlight two important ideas from the article.  They take their highlighted sections to two other teachers, each reading and commenting on the quotes.

	An important component of SDAIE instruction is teaching academic vocabulary.  
Optional:  Why teach vocabulary directly in general and to second language learners in particular?  

PPS 7-9
Facilitator introduces a short reading, “Why Vocabulary Instruction Matters,” by Dr. David W. Moore.  Reading is cut into numbered sections.
PPS 10
Optional:  PPS 11

	Activity 3
(Time) (10 mins)
· Modeling


	Teachers  take notes Action Plan Template, page 2 (sample vocabulary card at top of page 3) 
	Facilitator will overview Marzano’s 6 step vocabulary development process adapted for English Learners.
PPS 12-15

Optional:  

Step 1       PPS 16-21

Step 2       PPS 22

Step 3       PPS 23

Step 4       PPS 24-25

Step 5       PPS 26-28

Step 6       PPS 29-31
Internet sources for downloadable pics:  PPS 32

	Activity 4
(Time 20 mins)
· Guided Practice


	Working in pairs, teachers select a word from the content area list and prepare to teach steps 1-6
Action Plan template, page 3, bottom
	The facilitator explains the task.

Facilitator nominates 3 teachers to present steps 1-3 and explain steps 4-6.   

	Activity 5

  5 minutes

 □  Input
	Teachers read over sublist 1 and highlight those that apply to his/her content area.
	Not every word can be directly taught.  Deciding on the important words to teach is critical.  The Academic Word List (mentioned in David Moore’s article) consists of 570 word families that occur reasonably frequently over a wide range of academic texts. The 570 words are grouped into ten sublists that reflect word frequency and range.  For example, the 57 words in sublist 1 occur most frequently; sublist 10, least.

PPS 33

	Activity 6
  5 minutes

□  Input
	Teachers take their underlined words to a Spanish-speaker and circle the words that are cognates.
	Cognates (mentioned in David Moore’s article) are words of another language that look almost the same and mean exactly the same (e.g., liberty/libertad).  Using them makes vocabulary instruction easier because English Learners already understand the concept in another language.
PPS 34-35

	Activity 7
(Time 20 mins)
□ Proving Behavior

	Jigsaw.  Divide teachers into groups of 4.  They number off 1-4.  Each member goes to an expert group to tackle one of four guiding questions (on  posters)
Experts bring the information back to their groups.  Teachers have collaborative time and record the ideas 

Action Plan template, page 4

	Collaboration Jigsaw

PPS 36-37  
Guiding questions on posters:

1) How will you teach academic vocabulary to all your students, including English Learners?
2) When will you do the different steps?

3) Which words will you select for direct instruction?
4) How will you know that students have mastered the words you have taught?



	Activity 8 (If time allows)
(Time 15 mins)
· Input
□   Guided Practice
	Teachers take notes on Power Point notes pages.
Outline a formative vocabulary assessment of 1-2 words taken from content being taught this week
Action Plan template, page 4, bottom.

	Formative vocabulary assessments.
We can build in accountability for review and study of new lesson vocabulary by routinely integrating brief formative vocabulary assessments.

Following are some ideas for formative assessments that engage students at higher levels on Bloom’s taxonomy  
PPS 38-45
Which of these assessments could you use in your content teaching?  Choose 1 and design a sample vocabulary assessment you could use tomorrow.  

PPS 46

	Closure:

(Time 5 mins)

	Teachers will answer questions on the exit slip provided and be able to list specific things that they have learned about SDAIE and vocab development.  
	Facilitator will refer back to objective and review content learned. PPS 47 lists SDAIE strategies used today.  Facilitator will provide exit slips and will help prompt students reflect and answer questions. 
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